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INTRODUCTION 
Since 1955 when the Pittsburgh public schools used 
educational te lev is ion  f o r  classroom instruct ion,  there  has 
been a trend In the  schools of every part of the  nation 
toward some type of t e l w i s i o n  usage. Television has 
been used i n  the  teachlnq of the  sciences, the  arts, 
language, physical education and many other  cur r icu lar  
The c r i t i o s  of at3ncational te lev is ion  have discussed 
i t e  l imitat ione.  Costello l i s t e d  the  following: 
1. Fme-to-faae Contacts. Some areas  of schooling 
require the  human q u a l i t i e s  f o r  mod teachina, 
such a s  inetruct ion of disturbed children, o r  
sbeeoh therapy. In these cases it i s  obvlaus 
t h a t  te lev is ion  i s  severely limited, 
2. Abstraat 1A.eas. Some kinds of abs t rac t  Ideas 
beoome d u l l  In the haqds of a te lev is ion  
teacher and may require human contact t o  
enliven them, 
3. Samlnnrs. %en handled oorreatly the  seminar 
has d l s t i n o t  educational value. w e n  it i s  
needed t o  p m l d e  adviae o r  ins t ruc t ion  
re l a t ed  t o  the ~roblems of the  students,  
t e lev is ion  is  of l i t t l e  value. 1 
Those who support the  use of eduoatiunal te lev is ion  
have l i e t a d  i t s  advantages. The NEA s u ~ ~ a s t e d  t h a t  
1kiwrenae F. Costello and Ceorue N o  Gordon, Teaoh 9 T e 1 e v i F  (NOW Yorkt Hnstlngs Rouse, Publisher?, 
l Q  I), pn. 7 ,  - 2 0 ,  
educational television be used in the follminu manner: 
1, To bring comnity resources into the 
classroom. 
2. To bring local and national current events 
Into the classroom. 
3, To give the viewer a close-UD ins~ection of 
some object. 
4. To assist-in the presentation of subjects 
teachers feel insecure in teaching, 
5 ,  To aid the teacher in stlmulatinn creativitv 
- ~ . <  - - 
- - and in building attitudes. 
6. To provide individualized. instruction. 
7, To serve as an aid in the in-service education 
of teachers .I 
The advantages and llmitations of educational 
television have been posed, but the fact still exists that 
it is being used in many school systems as a regular part 
of classroom instruction. 
The way In which educational televlslon is used is 
the key to its success, Most authorities agree, there , I 
I 
shauld be maanin~ful re-telecast activities and fallow-up 
actlvitias provided by the classroom teacher, 
The question under study is whether television plus 
teaoher-made enrichment activities can helb the ohild gain 
undarstandinu of sooial ooncepts, 
. . 
11, THE PURPOSE 
The pumosa of the study was to determine the measure 
of mcoess of telasrisad soaial studies proarams plus teacher 
l~atlonal Eduaation Assooiation, h~ortunities for 
3 
enrichment a c t i v i t i e s  as a means of teaching soc ia l  concepts 
t o  t h i r d  grade stuclents. . 
Studlies have Indicated t h a t  children l ea rn  equally 
well  i n  te levised lessons and In l i v e  lessons, Some s tudies  
have indicated t h a t  te levis ion teaching is s l i g h t l y  superior 
t o  l i v e  teaching. Other s tua ies  have shown t h a t  te lev is ion  
w a s  l e s s  eff eutive than l i v e  teaching.' These conf l i c t i n g  
repor ts  make It  obvious t h a t  much research i s  needed i n  
order t o  es tab l i sh  a b e t t e r  understanding of what edncat lmal  
te lev is ion  can do, 
h t h i s  study the basic soc ia l  concepts t o  be learned 
were presented i n  the te lecas ts ,  The classroom teacher 
prepared a u t i v i t i a s  t o  p a r a l l e l  with the t e l w i s i o n  lessons. 
The purpose of the  a c t l v l t i e s  w a s  t o  fu r the r  develop and 
extend the baalo concepts presented In  the te lev is ion  lessons, 
'lhe oonoepte were a l so  applied t o  the children's  arm 
s i tua t ion .  
In order t o  evaluate the unit an o r a l  interview mis 
held with eaoh chi ld  ~ b a u t  wo weeks before the  u n i t  began, 
The purpose of t h i s  interview w a s  t o  see Just haw muah the  
children already knew about the  sooial  oonaepts t o  be 
presented In the  o m l n ~  un i t ,  This same intarview was then 
4 
given to each child when the unit was completed. The results 
of both inter'~ims were then compared to see the extent of 
growth in building the social concepts. 
* teacher-made test was also prepared and glven to 
the children at the end of the unit. Its purpose was to see 1 
if the desired social concepts had been established, 
IV . LIMITATIONS 
The telecasts were used twice a week on Monday and 
Wednesday at eleven o*clock, Each program was fifteen 
minutes In length, The unit under study lasted for seven 
weeks, 
The activities were limited to the classroom. Only 
, 
forty minutes per school day could be spent on the social i 
studies activities, T h i ~  somewhat limited the activities, 
I 
I 
The nativities were prlnci~ally of R visual nature because 
many of the ohildren were handioapped In the reading and I 
~ R ~ R U R R ~  BFCRS I 
The time spent on each part of this unit was also 
detemlned the teleoasts. There were three teleoasts 
dealing with food. A total of seven school days were 
devoted to tha activities related to food, There were 
three telecasts on the subject of alothing, * total of 
eight soh001 days were devoted to the of cloth in^, 
One telecast was devoted to the study of shelter, rind 
5 
t h ree  school days were given t o  the  subject of shel ter .  
Seven t e l eoas t s  were presented on the various areas  of human 
rela t ionships ,  Seventeen school days were devoted t o  those 
studies.  
V, THE S ITUATIOIT 
&Z classrmm situation. This t h i r d  grade classroom 
a t  Nash Flementary School consisted of twenty-seven children 
Seventeen of the  children were boys and t en  were g i r l s .  
Most of the  children were eight o r  nine years old, Six of 
the  twenty-seven children were new t o  Nash t h i s  year. Mast 
of the  children have grown up i n  an urban s i tuat ion.  Many 
have v i s i t e d  farms, but none have ac tua l ly  l ived  on farms. 
Of t he  twenty-seven children In  the  room, th i r t een  
were iram h m e s  mere there  w a s  only one parent present. 
Ona ch i ld  had recently been plaaed In  a f o s t e r  home. 
Twenty-four of the  children were of the  negro race. 
The o ther  three  were oauoaeian, 
The i n t e l l i ~ e n c e  quotients of the group m e d  f r o m  
e lx ty  t o  ninety-two. These scores were acquired from the 
brge-Thorndike h t e l l i g e n o e  Test. This 1s a gmup t e s t ,  
and was ~ i v m  t o  the group a feu weeks before the u n i t  under 
study began, 
m e  s o h ~ a  s i tuat ion.  Naah Elementary Sohool is 
looated ~t Sixteenth and Forest Avenue i n  a s  Molnes, Ime. 
This is a central metropolitan location. The school was 
built in 1916, and was later attached to Washington Irving 
Junior High. Total enrollment is about six hundred twenty- 
seven for the elementary school. 
The area surrounding the school is both residential 
and commercial. Grocery an8 drug stores, dry cleaners, 
restaurants, and garages are among the business establlsh- 
ments in the area. Many houses in the area are large older 
homes which house more than one family. 
The neighborhood would probably be classified by 
sociologists as lower-middle class. 
The racial background of the school Is quite varied. 
Nearly seventy per cent of the children in the school 
papul~tlon are negro. The remaining thirty per cent are 
~rlncipallg cancasian. There are Oriental families, Spanish 
fmilies, and Igdlan families also represented in the school 
mmalatlon . 
CHAPTER I1 
REVIEW OF THE LITERATURE 
The area of educational television is relatively new, 
and it is necessary that much more research be carried out 
before many definite facts can be presented about its value. 
Educational television will be defined in this paper as some 
type of use of television within the classroom situation. 
There are many different plans for using telwision in the 
olassroom. Sometimes commercial television programs are used 
in conneotion with some topic under study in the classroom. 
For example, a scienoe or social studies class may view the 
launching of a rocket, or view such programs as '!he Wild I I 
! 
KinqUomn whiah ooinalde with or enrich a unit under stu&,y by 
the claas. h %1~lish teacher may have the class view a play 
which is beinrc televised to enrich the backgrand of the class, 
or in order to study the  lay in detail. In other cases, 
speaially televised programs constitute the core of one or 
more of the curricul~r areas. 
MRny authorities generally agree that television Is 
one of the  rea ate st potential influences on the cufiiculum 
rrnd tenohln~ in our 8ohools todapO1 Many beliwe that it 
1 ~ .  L. Camell, nCurrioulum Viewpoint of Eduoational 
Televi~ion, " Educ~tionaL Lendership, XV (~ovmber, 10571, 
107 
holds the answers t o  major problems such as the teacher 
shortage, and the improvement i n  the  qual i ty  of e d u c a t ~ o n . ~  
h e  school o f f i c i a l  f e l t  t ha t  within a few years most of the  
teaching i n  h i s  c i t y  would emanate from a cen t ra l  studio t o  
the  classrooms i n  the schools. 2 
Other au thor i t ies  point out t h a t  t e l w i s i o n  does not 
solve a l l  the  educational problems. For example, te lev is ion  
lacks the personal guidance t h a t  the  individual teacher can 
give. 
A t  present educational t e l w i s i o n  i s  being widely 
used, and experiments continue. There a r e  very few s tudies  
as ye t  aompleted showing the r e s u l t s  of these experiments. 
Siepmann s t a t ed  tha t :  
By and large,  chiliiren learn  as much and as 
f a s t  by television as under normal conditions. 
Sometimes the t e l w l s l o n  c l a s s  does b e t t e r  (and 
i n  no known case, other than when special  c i r -  
cumstances intervened, does it do significantly 
worse). In the Cincinnati hiuh schools, f o r  
exmple, 186 students studylnq chemistry by 
t e lev is ion  and matched against  702 students 
stuRv1ns under normal conditions did s ipni f icant lp  
b e t t e r  on the f i n a l  tes t .?  
Hopkins pointed t o  t e s t s  t h a t  show t h a t  uroups 
receiving te levised socinl  s tudies  ins t ruc t ion  performed 
b e t t e r  on t h e  end of tern examination than did the  control  
groups rho had not viewed t e l e ~ i s i o n . ~  
4 ~ .  Do Hopkins and Dm W. b f e v e r ,  'ComDarntlve 
L e ~ f n i n ~  m d  Retention of Conventional m d  Ins tnmt ional  TmV 
Mathodn , ' ~ ~ I Q - V I S U R ~  ~ ; ; ~ ~ ~ o ~  .-,, N a t i o n ~ l  
Edua~ t ion  s n o c i ~ t i o n ,  ;nrinr, lac.<, , 37 .  
h n y  educational authorities are quick to point out 
that the value of educat ional telwision largely depends an 
the classroom teacher. Tarbet stated, "The actual utlllza- 
tion of the programs by the classroom teachers determines to 
a considerable extent the success of the direct-teaching 
programs. The National Education Association made this 
suggestion, "Interrelate television with other media and 
materials in the total teaching-learning situation. Use it 
In combination with--not in lieu of--other instructional 
resources. "2 
Educational television has several contributions to 
make to learning. It can provide valuable experiences for 
the child that he could not have otherwise, The National 
Education Association listed these as some of the 
contributions of educational television. 
Sharlnu resource persons. 
hkins resource materials available--films, 
models, artifacts, historical objects, etc. 
bklns avall~ble outstanding visual and ~ m p h l c  
materials. 
Providin~: field trips to unacaessable places. 
S h ~ r l n ~  tstandlnpteaching personnel with 9 others. 
lgnald G. Tarbet, and Our Schools 
(New York: The Roneld x l r p .  47. 
2~~tionsl Edua~tion Association, Or>mrtunltIes for 
Lo~-r WdsUJles Televisioq, p ~ .  mm , a. 6Q. 
h this study an effort is being made to see if 
educational television can help build social concepts. This 
brings up the question, What is a concept? Carr defined a 
concept in this way: 
Concepts are abstractions, and refer to a class of 
objects (as the term mountain refers to a roup of 
objects rather than to a particular object f or to 
intangible qualities (such as co-o~eration) which 
cannot be seen In themselves but are inferred from 
behavior. Concepts are not static, but developing; 
one may have a concept on a level which is little 
removed from an arbitrary association or he may have 
a concept which is highly developed. Concepts may 
grow in several dimensions as the learner matures and 
has experiences which provide the opportunity for the 
conoept to expand.1 
Klausmeier said: 
A concept is the meaning or meanings that the 
individual associates with words, other signs, and 
direct sensory experiences, and the meanings are 
based upon discriminations and associations. Con- 
cepts are not formed in the absence of facts; however, 
facta can be memor zed and recalled without associating 
meaninq with them. 3 
hthorities aqree that concepts may be relatively 
~lmple, and may be represented by single terns. Other 
oonaepts are very o m ~ l e x  and may require many terns in 
order to oanvey their me~ninu.3 Cam pointed out that 
'oonaepts are built gradually, from small beuinnlngs. n 4  
l b i n  R. Carr, The Sool?& Studies (New Yorkr The 
Center for Ap~lied %se~rch in ducatSon, Ino., 19651, 
pa 40. 
*~erbert J. ICL~usmeier, and &mrm Abilities 
(New Yorkr Rnrper nnd Brothers , w p 1 5 . ' .  
Concepts may be thought of as the "general ideasw 
which are used for classes of items, and the process 
which the person comes to give a common response (usually a 
name) to a general class of objects is called "concept 
format ion. It ie also known that concepts develop slmly 
through experience. They are usually derived from a series 
of concrete examples, or instances. 2 
In this study those concepts which will be dealt with 
are those related to the social studies. The social studies 
are becoming an increasingly important part of the curriculum 
of the modern school. The term social studies encompasses a 
broad area of subjects. Michaelis defined social studies 
. , . that portion of the cnrriculum which deals 
s~ecific~llp with man in his dmamic relation to his 
eoci~l ~ n d  ~hysical environments. The social studies 
fire concerned. with a 'knmledqe of how man is in- 
fluenced. by his environment, how he in turn uses and 
~lters h i a  environment to satisfy individual and 
proub needs, how customs and institutions have 
emerned, how mnn is ~ttemptinp to solve current 
problems, m d  how he draws upon his experience to 
plan for the future. The social stud.ies ~rovide 
o~portunities for children to obtain knmledqe of the 
wRyu man has dealt with his problems. . . to develop 
a~nreciation for the standards and values that have 
grown out of m~n's experience . . . to acquire the 
skills and attitudes toward human interrelations that 
rPsyoholo~ of Concept Format ion, " bovolo~aedla 
, Volume 6 (Chicapor Willifim Bentm PuSli$%ers, 
%+%m 
enable them to function effectively as individuals 
and as members of groups in our society and in the 
worldml 
Jarolimek said: 
Social Studies is an inclusive, but hinhly 
specific term that is applied to that area of 
the elementary school curriculum which has a 
primary responsibility for assisting the child 
in developing skill in and understanding of 
human relationships. The social studies deal 
with the study of man and his relat onship with 
other men and with his environment. 8 
The social studies draws its elements from the more 
specific fields of geography, history, sociology, political 
solence, economics, conservation, anthropology, social 
psychology and other allied fields.3 
bgan designated the social studies as: 
. . . that phase of the curriculum in the 
elementary schools which has a primary 
res~onslbilit~ for helbin~ pupils develop 
und.erstandlngs, skills, and attitudes needed 
for intellinent livin~ in a democratic societp. 
Althoueh all elementary school subjects are 
expected to m ~ k e  a coqtribution to citizenship, 
civic res~onsiblli~, and human relations, the 
soci~l studies have a special responsikilitp 
for the accom~lishment of these goals. 
It is re~dily seen that the social studies includes 
a bra~d area of subjeats which are often correlated for 
l~ohn U. Miohaelis, S c a Studies f a e 
 em , Recent ~ e l o o ~ e n t % m z E % o B  W f f s  fis* ;x:zgT PrentS~e--~~?-l-, 13:'3,, no ? a  
4 ~ ~ ~ l ~ m  B. Ragan and John Da M c h l W  , S t u u  
a T deytS (MW York: Ap~leton-Cestury--TO% 
lo04f n. 5. 
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study. The function of thls type of program is to provide 
a laboratory In which the child can dmelop individuality, 
integrity, resourcefulness, cooperation and. other qualities 
which will help make him socially competent. 1 
The Association of Social Studies Teachers of New 
York stated the objectives of the social studies program In 
this way: 
1, Experience in cooperation, 
2, Appreciation of the cultural heritage of 
the ages of different peoples and 
civilizations, 
3, Intellectual curiosity and critical-minded- 
ness , 
4, Respect for accuracy, suspended judgment. 
5 , Intellectual humility and tolerance. 
6. Ability to think clearlym2 
The modern social studies program is not only 
conaerned with the teaching of facts, but is also concerned 
with helplnq the child build social conaepts which will 
anable him to become a useful citizen of hls commmitp and 
the world. 
Eduoatian~l television Is one means which will be 
emulayad to help in thls stuav, but as many authorities 
have painted out, television is most valuable when it is 
used in oonncation with other teachinu materials. Audio- 
visual m~terials provide one say of helping children 
develop aonaepta, One mthority stated that: 
2 ~ h e  Association of Saoial Studies Teaohers of the 
City of New Sork, Hanbboox S a S h d i 8 ~  Te~chinq 
(New Yorkt Re~uhlio 300k C o ~ a ~ v v ,  -Y 1051 , an. b-3, 
Audio-visual materials are used to develop 
concepts, improve attitudes, and extend. 
a~~reciations and interests. They also provide 
concrete bases for group planning, critical 
thinking, and discussion by enabling children to 
see and hear what is being studied In units of 
instruction. Audio-visual materials stimulate 
learning, have a high degree of interest for 
children, and make for permanence of learning. 1 
hny investigators have found that using audio-visual 
materials plus textbooks and other devices make an im~rove- 
ment in students1 performance that is statistically 
measurable by testing procedures, 2 
The question arises, mat are audio-visual materials? 
Dent describes these "visual sensory aidsw as, all materials 
used in the olassroom, or in other teaching situations to 
facilitate the understanding of the written or spoken worda3 
The value of "visual sensory materialsw In learning 
s e m ~  to be R well established fact. 'A brief glance at the 
~ativitieu in various looallties Indicates that the leadinq 
school systems of the United States are makinq rep;ular use 
of vlpunl-smsory aids to instruction. '4 Many educational 
cluthoritlas today aaree that audio-visual methods and materials 
are neoessev to promote the im~rovement of instmction.~ 
l~lchnelle, pp. , pp. 465-466. 
"Audio-Visual Materials, " Enc~cloaacdla Britannica, 
1, D. 744. 
3~llmorth C. 
The Society for V i m ~ 1  
5The As~ocintlon of Soaial Studies Termhers of the 
City of New York, pg, a., pa 127. 
It has been found that the classroom teacher will be 
more effective if he has available, and makes use of audio- 
Visual materials, Some of these audio-visual resources 
would include books, maps, globes, recordings, filmstrips, 
motion pictures, tape recordings and educational televisi0n 
programs, 1 
Research has also indicated that the proper use of 
visual materials will cut down student failures and 
consequent repeaters, 2 
Audio-visual materials may be used effectively in 
many ways, 
They may be employed (1) as an introduction or 
motivation to any particular unit; (2) as the bocv 
of a lesson in which the audio-visual materials are 
the basis of the lesson; ( 3 )  as a summary of a 
particular lesson or overview of future units to be 
studied., or as a review of previous lessons in a 
unlt of stua.T.3 
k t ,  however, was careful to paint out that: 
Very few, if any of the commonly used visual- 
sensory aids are instructional In themselves. If 
used with Rroups which have not received earlier 
prep~ratlon ~ n d  midance by the teacher, much of 
the possible educative power will be lost, On the 
other h ~ n d  these same materials, properly used b;K 
trained teachers, make it possible to teach the 
child more in a given time, teach him more 
thorou~hly, m d  he will remember the information 
1~ation~1 Education Assoalatlon, Ol>~ortunitles for 
b a w t  G u i w e s  for Television, p ~ ,  a,, F. 5 2 .  
'hnn V. Cornis, (chh~iman), v- .- hstru atioq, 
Berkeley, C~1j.f orni~: Course of S t u d g  A .orlo,arsnhp a-ement~ry 
Schools, J R ~ u R ~ ~ ,  1923. 
%'ha A~~ooi~tion of Sooi~l Studies Te~ohers of the 
City of New York, pp. a,, D. 127. 
16 
O r  ins t ruc t ion  much longer. The advantage gained. 
by t h i ~  procedure, easi ly  measured, has been found 
t o  range from a small percentage t o  40% more, 
depend.ing largely upon the favorable and unfavorable 
f ac to r s  involved. The percentage gain, i n  care- 
f u l l y  controlled experiments i s  consistent  enough 
t o  cause progressive educators t o  look with favor 
upon the  proper application of visual-sensory a ids  
t o  instruction.  1 
Much research is needed In the area of educational 
te lev is ion  i n  order t o  f ind  out i f  it can help i n  the  
building of soc ia l  concepts. A s  before s t a t ed ,  te lev is ion  
alone may do l i t t l e  t o  help the  chi ld  bui ld  these desired 
concepts, but when it i s  incorporated in to  the  t o t a l  teaching I 
I 
u n i t ,  it may prove helpful.  h t h i s  report  an e f fo r t  w i l l  I 
be made t o  see i f  audio-visual materials  and te lev is ion  
broadaasts can be used t o  help the ch i ld  bui ld  these soc ia l  
I i 
I 
ooncepts . I 
I 
CHAPTER I11 
DESCRIPTION OF TBE STUDY 
I. INTROWCTION 
m e  purpose of t h i s  study was t o  help the  students 
gain understandine; of cer ta in  soc ia l  concepts by usinq 
educational te levis ion and enrichment a c t i v i t i e s  prepared 
by the  c l a s s rom teacher. The concepts t o  be developed 
were presented i n  the t e l ecas t s  by the  t e l w l s i o n  teacher. 
The t e l e a a s t s  began on January 17, 1966 and l a s t ed  u n t i l  
Maroh 2,  1966, A t o t a l  of fourteen t e l e c a s t s  were viewed. 
by the  students on the mb3ects of food, clothing,  s h e l t e r  
and human r e l a t i o n s h i ~ s .  A t o t a l  of thi r ty-four  school 
dnys were davoted t o  the study of t h i s  u n i t  an basic nee&. 
The classroom teacher premared a c t i v i t i e s  t o  extend 
and reinforce the  concebts presented i n  the  te lev is ion  
lesuons. A dai ly  reaoril of the  t e l ecas t s  and the  a c t i v i t i e s  
p r e p ~ r e d  by the  ol~ssroom teaoher fo l l rns .  
11, THE TEACHING UNIT 
32, 3 ~ 6 6 .  The study of foocl w a s  l n i t l ~ t e d  by 
the  u ~ e  of R bu l l e t ln  board, bearins the  t i t l e  w e r e  h e s  
Our Food Come from?" Ih the  aenter of t h i s  b u l l e t i n  baarct 
1s 
w a s  a l a rge  United S ta tes  map. Pictures of various kinds of 
foods were placed around the  map. A s t r i n g  was placed from 
each type of food t o  a place i n  the  United S ta tes  where t h i s  
food i s  produced i n  a l a rge  quanti ty.  The chi ldren named each 
type of food and located the  a rea  of the  United S ta t e s  where 
t h i s  type of food I s  produced. 
m e  concept t o  be developed by t h i s  a c t i v i t y  w a s  t h a t  
our food comes from many pa r t s  of our country. 
h e c l i a t e l y  following t h i s  a c t i v i t y  t h e  t e l e c a s t  on 
the  production of food w a s  viewed. The cohcepts presented 
i n  t h e  t e l e c a s t s  were: 
1. Food i s  one of t h e  basic  needs of a l l  people. 
2. Some of our food comes from far -d is tan t  
places,  but most foods we ea t  a r e  produced 
i n  our  count^. 
3. We a r e  d-ependent upon the  work of many people 
t o  provide o w  food. 
4. Much Drouress has been made i n  the  methods 
of p r o ~ u c t i o n  of food.1 
After  t he  t e l e c a s t  questions were answered, t he  
ohildran l i s t e d  some common foods which a r e  loca l ly  ~ m d u c e d ,  
end some whioh fire produced i n  o ther  parts of the  United 
b i t e r  t h e  same day a f i l m  oal led "The Farmern w a s  
flharm. This film was viewed i n  order t o  extend the  concept 
t h a t  maRv people work t o  produce our food, and t h a t  progress 
&s Il:oines-Polk County Sc.hsols 
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has been made i n  the methods of food production. 
Januars bg, 1966. A copy of a United Sta tes  map w a s  
given t o  each child. Using the bu l l e t in  board map, a?ld food 
pictur88, the  children located various barts of the  United 
S t a t e s  where cer ta in  types of foods a r e  produced. On t h e i r  
own maps they drew pictures of the  kind of food produced i n  
each section of the  United States. For example, an apple 
w a s  drawn on the  s t a t e s  of Washington and Oregon t o  show t h a t  
apples a r e  produced In t h a t  par t  of the  United States.  This 
a c t i v i t y  w a s  done i n  order t o  strengthen the  concept t h a t  
our food comes from many d i f fe rent  parts of our country. 
Januam u, u. %ring the language period the  
children discussed the various ways t h a t  the  pioneers and 
Indiana preserved food. w i n g  and sa l t ing  were discussed. 
Piatures  of modern preservation methods were shown and 
discussed. The pictures were out f r o m  magazines and placed 
on oards. Pictures of frozen foods, canned foods, boxes, 
b o t t l e s  and Jars, dried foods, and wrappers and baas were 
shown and discussad. 
Followim t h i s  a c t i v i t y  the  t e l ecas t  on processing 
food WREI vlewerl. m e  a o n a e ~ t s  bresented In t h i s  t e l e c a s t  
were a 
1. We have much erenter  var ie ty  of food bemuse 
b e o ~ l e  h ~ v e  l e ~ r n e d  b e t t e r  ways of keepinn 
It f r e ~ h  and ~reserrr inp it. 
2. Our food l a  more h e ~ l t h m l  In t h i s  modern time 
b e o ~ u s e  of b e t t e r  ways of preservlnu it ~ n d  
m o h  of it is froze?. 
3. Our food t a  .s tes  much better than fnnil 
- - -- ---- - -  - ---  ------ - --- --- ----3 
ago because we have b e t t e r  ways t o  Dreseme 
it. 
4. Cleanliness i n  handling food i s  yery important 
no matter how it i s  processed. 
After the  te lecas t  the children named various kinds 
of foods which a r e   reserved us in^ each of the u reservation 
methods. 
January 20, Ag66. In order 
~ ~ 
t o  extend 
A 
the  concept 
presented i n  the  te lecas t  which dea l t  with modern methods 
of food preservation, the  children made booklets using 
pictures  of foods cut  from magazines. h c h  ch i ld  was given 
three  sheets  of paper which were stapled together. The 
t i t l e  of the  booklet was "How We Store Our Food.m 
The booklet was divided in to  s i x  par ts ,  The warts 
were freezlnq,  dr~rinn,  b o t t l e s  o r  ja rs ,  cans, boxes and 
mappers. h c h  chi ld  found pictures  i n  h i s  magazine t o  
i l l u s t r a t e  each prasemation method, The pictures  were 
then cut  out and basted i n  the proper place i n  the booklet. 
Januan 24, m, Before the t e l ecas t  each chi ld  
wae u ivm a pieoe of Urawing paper and to ld  t o  draw sone 
plnoe where he oould buy food. w e n  the  drawinus were 
aompletad, a l ist  w a s  made of the various plaoes t h a t  the  
ohildren h ~ d  rawn. Most of the children d r e w  food s tores ,  
but durinq the  dlsoussion time, p l ~ a e s  suah RS the  sahool 
a ~ f a t a r l ~  and restnurants were b m u ~ h t  out,  
Following this activity the telecast was viewed. The 
concepts presented were: 
1. Fast and lmproved methods of transportation 
now enable us to have fresh fruits and 
vegetables the year around. 
2. Retail food stores buy food from a wholesale 
house at wholesale prices and sell them to 
us at retail prices. 
3. Fast transportation and good methods of 
refrigeration now enable us to endo fresh 
food from many places in the world. 9 
%ring the language period after the telecast the 
children listed the various steps that food must take in 
order to get from the farms to homes for people to use. 
Later the same day the children participated in a 
demonstration showing how to make soup from packaged, dried 
ingredients. This demonstration was done to extend the 
concept of modern preservation methoas. The children 
learned that one way of preserving food was by the method of 
drying. The demonstration was done as a m a n .  The 
dlreotions on the box were read by the teacher. The children 
took turna measurin~ the water, opening the packages, and 
stirrinq the soup. %ring this time each child had a chance 
to see the vegetables which had been dried. While mitin$ 
for the soup to cook, the children drew pictures of the 
ve~etables in the  sou^ on a piece of paDer whioh was to serve 
RS R p l ~ o m ~ t .  After the SOU? was oooked, it was semed to 
aRoh ohild In a paper oup. The ohildren observed the 
vegetables after they were oooked, and sew that they were 
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l a r g e r  than the  dried veeetables. Thus, they decided t h a t  
t he  water had been taken out of the  dried vegetables. 
Januam - 26.  1966. In order t o  strengthen the  concept 
t h a t  food. i s  brought t o  us by improved methods of transporta-  
t i o n ,  t he  concept t h a t  r e t a i l  s to re s  must purchase from 
a wholesale house, the children drew a p ic ture  s tory  of food 
from the  farm t o  t h e i r  homes. The s teps  i n  the  s tory  had 
been l i s t e d  the  previous day following the  t e l ecas t .  me 
s t eps  were: 
1. The ground i s  made ready. 
2. The seeds a r e  planted, 
3. The p lan ts  a re  watered. 
4. The weeds a r e  taken out. 
5 .  The p lan t s  are sprayed. 
6. The ~ l a n t a  q rm.  
7. The vesetables a r e  picked. 
!?. The v e ~ e t a b l e s  a r e  taken t o  a factory.  
9. The v e u e t ~ b l e s  a r e  oleaned. 
10, The vegetables a r e  ~ a c k ~ n e d ,  oanned o r  frozen. 
11. The veeetables a r e  taken t o  a wholesale house. 
12. The v e ~ e t a b l e s  a r e  taken t o  s tores .  
13. The v e ~ e t a b l e s  come t o  our homes. 
Two ohildren worked t o ~ e t h e r  on eaoh n ic tu re ,  and 
var ious  methods of t r a n ~ p o r t ~ t i o n  were lnaomorated i n  the  
p io ture  ~ t o r y .  One week before the  food u n i t  s t a r t ed  the  
chi ldren had viewed two films w h i ~ h  RRve them emer ienaes  
23 
to draw from in the makinn of the pictures. The film "'he 
Food Storew made them more familiar with the methods of food 
preservation, and how the family gets food to their homes. 
The film "kvid Goes to Market" traced lettuce from the fields 
of California to a small neighborhood grocery store in another 
part of the country. These films plus the telecast enabled 
the children to draw the various steps in food prod.uction. 
In order to correlate spelling with the food. unit 
each child learned to spell the word food, and to use the 
word in a sentence situation. 
Tao songs, "Haying Timew and "Helping Mother Bake A 
Cake" were also learned in conJunction with the unit on food. 
Jmnuam 26, 1966. To introduce the unit on clothinu, 
R film, aGeor~e's new Suit, a was shorn. This film illus- 
trated the steps In the ~roduction 6f cloth. Wool and 
cotton were ~lven the moat attention, but silk and the m a n -  
m ~ d e  fibers were shown too. 
Before the teleoast an empty bulletin board bearinc 
the title "What h I Made Of?' was seen by the ohildren. 
The teaaher then pinned several artioles of doll's cloth in^ 
to the bulletin board. The children examined the various 
itma m d  decided what material each piece was m ~ d e  of and 
why. For ex~mple the ooat was made of wool because wool is 
a mater ia l  which keeps i n  warmth. Each a r t i c l e  of clothing 
w a s  then discussed, and i ts  type of c loth w a s  wr i t ten  on a 
card. and pinned on the bu l l e t in  board next t o  the  a r t i c l e  of 
clothing. 
The t e l e c a s t  on sources of r a w  materials  f o r  clothing 
was then viewed. The concepts t o  be developed were: 
1. Clothing is  made from the natural  f i b e r s  of 
p lan ts  and. animals. 
2. Clothing i s  made from the f i b e r s  produced 
chemically. 
3. Clothing f i b e r s  may come from f a r  d i s t an t  
places In the world. 
4. Many workers doine; many kinds of work were 
needed t o  provide raw materials  f o r  our 
clothinge1 
After the  te lecas t  the children did a worksheet which 
reviewed the  concepts presented about wool and cotton. 
Januam 22, 1966. In order t o  strengthen the concepts 
on the sources of r a w  materials f o r  clothing,  each chi ld  made 
FL booklet. &ch DaKe was headed with the  name of one type of 
materinl ,  cotton, wool, s i l k ,  and man-made f ibers .  A picture  
WRFI dmwn by e ~ C h  child t o  show where each type of clothlng 
mater ia l  c m e  from. Then a small swatch of each kind of 
010th was pasted on the p q e .  
JanwarP 3, $966. In the  basla t ex t ,  You and the 
C o m i t y ,  the  chi laran read about and viewed pictures  
shminu tha sources of uool, ootton, s i l k ,  and man-m~de f ibe r s .  
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This w a s  done t o  fur ther  d.evelop the  concepts about t he  
sources of c lothing materials.  
A c l a s s  chart  w a s  made t o  i l l u s t r a t e  t h e  numerous 
types of clothinu materials.  Samples of each kind of 
mater ia l  were supplied by the  c l a s s  members. Samples of 
wool, cotton,  s i l k ,  orlon, nylon, l ea the r ,  fur, f l ax ,  rubber, 
and p l a s t i c  were pasted on the  char t  and labled. Uses f o r  
each type of clothing were discussed. For example, p l a s t i c  
is used i n  rainwear, and rubber i s  used i n  boots. 
I 
I 
Januarv x, J.966. To help  the  children r e a l i z e  t h a t  I 
d i f f e ren t  kinds of clothing a r e  worn because of various t y ~ e s  
[ 
of weather, a d o l l  was dressed i n  d i f f e ren t  kinds of clothina.  
The chi ldren first discussed the  kinds of c lothing t h a t  a r e  
worn i n  cold weather. Then they dressed t h e  d o l l  in a wool 
c o ~ t  and hat .  Then the  question was asked why t h i s  t y ~ e  of 
cloth in^ w a s  not  w o n  In the  summer. The chi ldren brouaht 
out  t h e  idea t h a t  t h i s  t p ~ e  of cloth in^ would. be too warm t o  
wanr i n  t h e  summer. The d o l l  w a s  then dressed i n  a cotton 
sun dress  t o  show the t p ~ e  of c l o t h l n ~  worn i n  the  sumner. 
After t h e  demonstration the  t e l ecas t  on the  manufacture 
of c lothinu w a s  viewed. The o o n c e ~ t s  presented were: 
1. In pioneer days most c loth  was woven In  the  
home and cloth in^ was a l l  hand.-made. 
We~ving is s t i l l  done today, but  it i s  a 
hobby ~ n n  ot  R necess i t ;~ .  
2. Good t r a n s ~ o r t ~ t i o n  Is n e c e s s a p  t o  pe t  the  
rnw m ~ t e r i ~ I g  t o  the  c lothing f a c t o r i e s  rind 
the  f in i shed  p~rments  t o  the markets. 
Many workers a r e  needed In  clothing f ac to r i e s .  2. The cl imate i n  which r e  l i v e  la rge ly  determines 
the  kinds of cloth in^ people wear. 
5 .  Improved methods of manufacture has resu l ted  
i n  more c mfortable and better f i t t i n g  
clothing.  ? 
Following the  t e l ecas t ,  the  children ta lked  about the  
types of c lo thes  worn i n  summer and winter,  Each ch i ld  then 
d r e w  a p ic ture  of himself d.ressed i n  winter  c lo thes  and i n  
summer clothes.  
Februam A, $966. The concepts concerning the  sources 
of c l o t h  were ~ r e v i o u s l y  presented. To re inforce  these 
concepts a book, How We Get & Cloth, was read t o  the  c lass .  
This book presented wool, cotton,  s i l k ,  flax, and synthe t ic  
f i b e r s  as materials t h a t  clothing is made frog. Pic tures  
were shown t o  help  the children v i sua l i ze  t he  sources of 
these  c lo th ina  materials .  
%en the  book was completed, t he  f llm, "How C l o t h l w  
i s  was shown. This f i lm  was made a t  a c lo th in3  
fac tory ,  and showed the  various s teps  taken t o  make a s h i r t ,  
It bemn with the  c loth  coming t o  t he  f a c t o q ,  and showea 
each s t e b  t h a t  must be taken t o  complete t he  ~ a m e n t .  The 
f l l m  a l s o  shmad how the  a lothina  was boxed and loaded In to  
t rucks  t o  be taken t o  wholesale houses and stores. 
Fabru~rv 2, 1946. The v ~ r l o u s  pieoes of a  att tern 
for A J ~ o k e t  were exhibited for t h e  C ~ R S S .  me ah l ld r sn  
r e r e  shown how each piece would be f i t t e d  t o  the b04b  and 
how the  pieces Would be fastened together. After  seeing how 
people make t h e i r  own clothes,  the  children discnssecl the  
source of most of the clothing bought. They decided t h a t  
most of t h e i r  clothlng w a s  obtained from some type of a 
s tore .  When asked how t h e i r  clothing got t o  the  s tore ,  they 
named trucks and t r a i n s  as the means of transporting c l o t h l w .  
me t e l ecas t  about the d ls t r ibut lon  of clothing w a s  
watched by the  c lass ,  These concepts were presented by the 
t e l ev i s ion  teacher. 
1. cloth in^ Is among the many items sold by a 
department s tore ,  
2. Clothing Is sold. i n  specialty stores.  
3. Good transportat ion i s  necessary .to bring 
f inished clothing o r  clothlnq a t e r i a l s  
from fac to r i e s  t o  the markets, I! 
A f t e r  the t e l ecas t  the  children l i s t e d  the various 
 type^ of s to res  In which t h e i r  clothinn w a s  bonaht. !hey 
mentioned debartment stores,  shoe s tores ,  ha t  shops, sneclal  
0 1 0 t h i n ~  s to res  f o r  men, women, and children- T ~ w  a l s o  
b m ~ h t  out t h a t  dmff s tores  and grocem s to res  of ten have 
olothinu de~artments .  Places where used clothing could be 
o b t ~ l n e d  were a l so  mentioned b;p the ch i ld rm,  
Febmam 2, &?66. The wenvin~ of thread i n t o  c lo th  
a m l a  be eas i ly  compared t o  paner weavinq i n  an ar t  lesson. 
In o d e r  t o  probare the ohlldren f o r  t h i s  a o t l v i t ~ ,  a book 
oa l lea  & wss read t o  them. After 
lIb14., P* 36. 
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readin& l o o k l n ~  a t  pictures of woven cloth,  and examlnin~ 
ac tua l  samples of woven cloth,  the  children were introduced 
t o  paper weaving a s  a comparison t o  cloth weaving. &ch 
chi ld  cut  lone s l i ts  i n  a piece of construction paper, then 
used s t r i p s  of construction paper i n  a contrast ing color  t o  
weave over and under each of these slits. The r e s u l t  
resembled woven cloth which had been enlarged many times. 
The child.ren noted tha t  the  weave i n  c loth w a s  much t i g h t e r ,  
and t h i s  weave i s  what holds the threads together. 
Februam 4, J966. A demonstration showing the washing 
of c lothes  was used t o  present the  idea t h a t  clothing needs 
good. care. F i r s t  the children examined a wool sweater tha t  
had been washed i n  warn water. The teacher explained t h a t  
the  meater had once been quite large,  but  because it had 
not  been broperly washed it had shrunken t o  a very m a l l  
~ l z e ,  find was now aut of shape. This h e l ~ e d  the  children 
sea t h ~ t  prober weshlnu of olothinn i s  important. It was 
broupht out t h a t  washins inst ruct ions  a r e  often printed on 
the l abe l s  Inside olothinn. The children named some of the  
wtashin~ i n ~ t r u c t i o n s  tha t  they had seen on clothinlr;. Since 
warn water was not availtable f o r  the  dmonstrat ion,  cold 
wmter tand R O R ~  were aut  in to  a baain. The children washed 
R ootton d o l l ' s  dress,  a pieoe of aotton corduroy, a allk 
~ o a r f ,  R pieoe of rayon m ~ t e r i a l ,  m d  a wool d o l l ' s  o o ~ t .  
&ah a r t i a l e  WAR then rinsed, and l a i d  out t o  h t e r  
t h ~ t  day e ~ b h  ~ i e a e  of cloth in^ was ex~minsd. The ohildren 
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noted t h a t  the aflk scarf had dried very quickly, and looked 
almost the same a s  before it had been washed. The children 
noticed t h a t  the  cotton pieces took longer t o  dry, and. Were 
more wrinkled than the s i l k  pieces, The wool coat seemed t o  
have dr ied the l e a s t ,  but the cold. water had not changed. i ts  
appearance as w a r m  water washing had changed the wool sweater. 
The children decided tha t  wool could be washed, if it were 
washed carefu l ly ,  and in  cold water. It w a s  concluded t h a t  
washing clothes  i s  generally safe  i f  the w a s i n g  ins t ruct ions  
t h a t  come with the garment a r e  folluwed. It w a s  a l so  pointed 
out t h a t  some clothing i s  best  dry cleaned. 
In connection with the clothing u n i t ,  the  child-ren 
who were ab le  learned t o  s p e l l  the words cotton and wool. 
Februam 2, J ~ 6 6 .  children a r e  often custoners In 
S ~ O ~ Q S ,  whether it be the neighborhood grocerp s to re  or  a 
l a r s e  department store.  Children need t o  mow t h e i r  
r ~ ~ b a n ~ i b l l l t l e ~  RS customers, and a lso  the responsibilities 
of the s a l e s  personnel i n  the store.  The t e l ecas t  on the 
r e l ~ t i o n s h i ~  between the customer and. sa l e s  personnel was 
daslmecl t o  help child.ren r ea l i ze  these respans ib i l i t i es .  
The ahilrlren discussed t h e i r  r e s m n s i b l l i t i e s  as a 
aufftmer i n  R s tore .  They l i s t e d  mlch things a s  caref'ul 
hnr ld l ln~  of meroh~ndise, keep in^ hands d e a n  so t h a t  
marahandisa w i l l  no t  be soiled,  m d  proner conduot i n  the 
s tore .  They d i s c u ~ s e d  the r e spons ib i l i t i e s  of the  
olerk i n  the s tore .  They l i s t e d  p i v i w  direot lons sbout 
where to find merchandise, keeping the store in order, 
marking prices on articles, and taking money from customers. 
The telecast Was viewed. These were the concepts presented. 
1. A customer has a responslblllty for respecting 
the ~vmers' property and for being honest. 
2. The customer has a right to be treated 
courteously and honestly. 
courteous and. fair to all customers. 
After the telecast the children dlscussed. what they 
would have done in the situations presented in the television 
lessons, Then each child drew a picture of himself in a 
store follow in^ one of the rules for being a good customer. 
After the drawings were finished, each child showed. his 
picture to the class, and told what rule he had drawn. After 
this activity, a film, w&t's Visit a Sho~ping CenterR was 
~ h m .  The film helped the children become better 
acquainted with the various tasks performed by the clerks 
a d  sales ~er~onnel em~loyed by the store. 
Febm~m 8, ~.966. Three groups of children dramatized 
cu~tomer-s~le~ ner~onnel relatlonshi~s~ A store was set UD 
uain~ a fen items in the classroom which Were to be sold.. 
The children who were customers dlscussed what they should 
before enterins the store. They listed, havins olenn 
h~nds, m m i n ~ :  the amount of money they hnd, knowlnu What 
lu., P- 37. 
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they were looking for ,  and the proper conduct i n  the store.  
The children who were clerks l i s t e d  these ru les  t o  follow, 
be courteous, answer the customerst questions, take the 
customerst money and. give him the correct  chmge, and put the  
merchand-ise i n  a bag. The children then acted out several  
i n ~ i d e ~ t s  i n  s tores  following these rules.  
Shelter .  F m  2, 1966 t o  February u, 1966. 
Febnaaz  2, 1966. Food and clothing a r e  basic  needs 
of human beings, and she l te r  is  another of the basic  human 
needs. A book, The True Book of Houses, was read t o  the 
children,' and the .pictures were examined. After  readina the  
book the  children were asked t o  l i s t  the reasons t h a t  people 
need she l te r .  They mentioned protection from animals, wind. 
~ n d  weather changes, and t o  prov1d.e a place t o  keep the  
th inas  we need such a s  food and n place t o  sleep. The 
chilflren were the?? reminded of the many kinds of houses seen 
In the  biotures in  the  book just  read t o  them. They were 
aeked why hmee a re  different .  The children thought of such 
t h i n ~ s  ns ollmate and available materials.  The t e l ecas t  on 
the pumaaes and kinds of she l t e r  was viewed. These were the 
bnnic oonoepts presented. 
1. Shel te r  i s  one of the baslo needs of a l l  
peonla everywhere. 
2. ma kinds of homes b u i l t  d e ~ e n d s  on climate, 
~ v ~ l l ~ b l l i t y  of m ~ t e r i a l s ,  p e r s o n ~ l  t a s t e ,  
~ i z e  of f ~ m l l y  ~ n d  mnny other  f ~ c t o r s .  
3.  Homes provide protection from weather, and 
privacy as well as pleasure f o r  the  family. 
4. We depend UP n the  work of many ~ e o p l e  f o r  
OUT homes. ? 
After  t he  t e l ecas t  each child. drew a p ic ture  of one 
type of s h e l t e r  t h a t  had been seen e i t h e r  i n  t h e  book o r  in 
the  t e l ev i sed  lesson. These were displayed. on a b u l l e t i n  
board. with the  t i t l e ,  "Many Kinds of S h e l t e r o n  The chi ldren 
then examined the  pictures,  an8 t o l d  why each climate o r  
sec t ion  of t he  country rkquired a ce r t a in  type of she l te r .  
Feb- J&, 1966. You and the  Communit~, the  bas ic  
s o a i a l  s tud ies  t ex t ,  contains a sect ion on the  building of 
houses. That section was read by t h e  c l a s s ,  and the  ~ i c t u r e s  
were examined and discussed, After reading, t he  c l a s s  viewed 
two films, The f i lms were, "How a House i s  Bu i l t , "  and 
b build in^ a House.'' Bath f i lms showed s t e ~  s t en  how 
fmme houses nre  b u i l t ,  F o l l m i n ~  the  films, the  children 
l i s t e d  the  ~ t e p s  i n  buildlna a house, 
1, DLURI~R the holb, 
7, Bulldins the  basement. 
3. Putt inu UD the  w a l l s  nnd. f loors .  
4, Put t lns  on the  roof. 
5 ,  f i t t i n u  i n  the  doors and windows, 
6, Pa in t ins  the  house. 
7. The f inished. h o u ~ e .  
To fu r the r  extend the concepts of building a house 
Wesented i n  the films, the children made a booklet by 
drawing pictures  of each of the steps l i s t e d  above. 
Febmamr 11, m e  televis ion lesson vresented 
the houses of people of other lands, and gave reasons f o r  
'tm types of houses tha t  were b u i l t  i n  those lands. For 
e x m ~ l e ,  the  climate and available materials  usually de- 
termine the type of house t o  be bu i l t .  To help the children 
become more familiar with some of these types of houses, 
each ch i ld  b u i l t  an igloo of papier-mache. The igloo was 
b u i l t ,  then painted white t o  represent i ce  and snow, end 
then the l i n e s  representing the blocks of i c e  and snow were 
put on with pencil. 
h o t h e r  art ac t iv i ty  was done i n  connection with the 
ahe l t e r  u n i t ,  The children had read about, and s e m  pictures  
of houses i n  the hot climates which a r e  made of lone s t i cks ,  
o r  trunks of t rees .  To fur ther  develop t h i s  concept the 
childran took par t  in  an art  a c t i V i t ~ ~  The project  w a s  a 
very simple aollage. Each child was given a niece of s t i f f  
pnper, ~ n d  R f e w  t oo th~ ioks .  me toothbicks were pasted s ide  
by ~ i d e  on the paner t o  rebresent the poles In  a bamboo 
house, The R r R s s  f o r  the roof WRs drawn in ,  other  
f le tn i l s  were added t o  e ~ c h  nicture  with amyon. 
The children who were ~ b l e ,  learned t o  s v e l l  the  
word s h e l t e r  i n  loonjunction with the s h e l t e r  u n i t *  
Relationshl~s. February s, $966 4, March 2, 1966 
FebX'Ua~ &, ~ 9 6 6 .  In order to make a house a home, 
meaningful human relationships must take place within this 
shelter. A series of six telecasts was presented to h e l ~  
the Child become more aware of the human relstlonships in 
which he 1s involved. The purpose of these lessons was 
listed as such: 
1. To provide a better opportunity for the child 
to understand himself in relationship with 
others. 
2. TO provide a better opportunity for the child 
to understand people's relationship to him. 
3. To help the child better understand that a 
successful relationship with others 
necessitates certain res~onsibilities. 
4. To motivate the child to seek the best 
possible relationshipal 
The first relationship treated in the telecasts was 
that of the =rent and child. In ord-er to stlmul~te the 
Interest ~ n d  thinkln~ of the children, several pictures of 
nfirent~ ~ n d  children to~ether were shown. Soae were 
blctures of work ~ituntions and some were   lay situations. 
The ohildren were ~ s k e d  to tell some of the jobs that their 
p ~ r e n t ~  did ~t home in order to make life more pleasnnt for 
the f~mily. They mentioned most of the household duties 
perfomed by their mothers, find also t~lked about the thlnns 
their fathers Aid ~roun4 the house to h e l ~  make home more 
p l d ~ ~ ~ n t .  Then the ohildren were asked to list their jobs 
'Ib~fl., p a  39. 
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at home which contributed to better family living. They 
listed such things as washing dishes, sweepinq floors, 
cleaning their rooms, and cleaning up the yard. Then the 
telecast on the parent-child relationship was viewed. 
Februam 15, m. 'he children illustrated their 
responslbllitles at home in the form of a mural. The items 
illustrated were taken from the list of responsibilities 
listed by the children the previous day. These were the 
items illustrated: 
1. Washing dishes. 
2. Sweepinq the floors. 
3. Dusting the furniture. 
4. &king the beds. 
5 .  T~kinq out the trash. 
5 .  clean in^ our rooms. 
7. Hatwins UD our clothes* 
8. Pjckinn UD toys. 
9. Settln~ the table. 
10. Relpinw Mother cook. 
11. W ~ s h i n ~  the clothes. 
12. Doinn ermnds. 
13. Keeplnr the yard clearl. 
%en the mural was  oomaleted It was discussed a'ld 
di~pl~yed in the alasaroom . 
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Februalu. 16,  1966. Class discussion centered around -
t he  idea  of how the  children could ge t  along wel l  with t h e i r  
neighbors, and i n  t h e i r  own neighborhoods. The child.ren 
mentioned several  things t h a t  they could d.0 i n  order  t o  
c r e a t e  a f r iend ly  atmosphere within the neighborhood. 
These ideas  were l i s t e d  on the board. 
1. Be f r iend ly  toward your neighbors. 
2. Be helpful  toward your neighbors. 
3. Treat  neighbors courteously. 
4. Respect your neighbors* property. 
5. Play i n  your own yard unless  inv i ted  by a 
neighbor t o  play i n  h i s .  
After  the  discussion, the  t e l e c a s t  on the  r e l a t ionsh ip  
between t h e  ch i ld  and h i s  neighbors was viewed. When the  
t e l e c ~ l ~ t  WRS aver,  the  chllrlren discussed w a y s  In  which 
they caul4 a c t  s o  t h a t  o ther  children i n  t he  neiahborhood 
would l i k e  t o  v 1 ~ y  with them. They talked about such thlntrs 
R R  f n l r  d a y ,  follow in^ r u l e s  es tabl ished by the  ~ O U D ,  and. 
~ o l n ~  alonp with the  majority Instead of crylnu and ~ o u t l n ~  
when one does no t  uet h i s  own way. 
February u, 1966. The children were asked t o  dmu 
t h r e e  plotures showins themselves i n  t h e i r  neiahborhood 
~ l t u ~ t i o n s .  The th ree  pic tures  d r ~ w n  werer 
1. H e l p l n ~  my n e l ~ h b o r s .  
2. P l ~ y l n a  w i t h  my neiuhbors. 
3 a  Workln~ with my nei&hbars. 
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The p i c tu re s  were drawn on long s t r i p s  of vaper which 
were divided i n t o  three sect ions.  
Februan. u, J966, The p ic tu res  d rear  t h e  previous 
day were shown as %ovlesm by running them through a shoe 
box with a square cu t  out of the  top so t h a t  the  p i c tu re  
could be seen. A s  h i s  %ovien w a s  shown t o  t he  c l a s s ,  each 
c h i l d  explained what he had drawn i n  each pic ture .  He 
described how he w a s  helping h i s  neighbor, what he w a s  
playing with h i s  neighbors, and what kind of work he w a s  
doing with h i s  neighbor. 
Februam 21, ~ 9 6 6 ,  To prepare f o r  t he  t e l e c a s t  on 
the  r e l a t l o n s h i ~  of the  ch i ld  t o  h i s  brothers  and s i s t e r s ,  
s eve ra l  t op i c s  were discussed. The chi ldren were asked 
what th inns  they could do t o  help t h e i r  younger b ro thers  and. 
s l ~ t e r s .  ntq mentioned such t h i n ~ s  as helping them d re s s  
themselves, and shmina them haw t o  do s i m ~ l e  t a sks  around 
the  house. The ohildren a l s o  diecussed ways i n  which the? 
coulcl h e l ~  make R moother r e l ~ t i o n s h i p  between themselves 
m d  t h e i r  b ro thers  ~ n d  s i s t e r s ,  Tt.ley d.iscussed such th inas  
RR i n o l u d i n ~  them i n   lay and games, r e s ~ e c t l n q  the  ~ r o ~ e r t p  
r l ~ h t f l  and ~ e r s o n ~ l  r i ~ h t s  of t h e i r  brothers  and s i s t e r s ,  
Af te r  t h e  d i ~ ~ u s s l o n ,  the  t e l e c a s t  on the  relations hi^ be- 
tween bro thers  and s i s t e r s  w ~ s  watched, Af te r  t h e  t e l e c a s t  
t h e  ohl ldran d l ~ a u s s e d  t h e i r  r e s ~ o n s i b i l i t l e s  i n  t he  two 
u i t u ~ t l o n ~  p r e ~ e n t e d  i n  the  t e l e v i ~ i 0 n  lesson. 
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Febmam -.I 22,  1966. For four days, the  children 
viewed a f i l m s t r i p  each day, and discussed what they ss.w, 
The f i lms t r ips  were: 
1. "Mother Cares f o r  the Family. n 
2 ,  'Father Works f o r  the Family." 
3. "The Day Begins. 
4. "The Children Have a Busy Da;Vmw 
After each f i lmst r ip  w a s  viewed, the  children discussed 
what they had seen, and noted ways i n  which they could help 
a t  home, and make home a b e t t e r  place i n  regard t o  the  human 
rela t ionships .  After each f i l m s t r i ~  the children wrote 
s t o r i e s  about the main ideas presented, they drew pictures  
t o  show Mother's duties,  Father's job, t h e i r  o m  busy day, 
o r  how the  family begins the day. 
F e b r u ~ m  22, 1966. Before the t e l e c a s t  the c h i l d r m  
were nuked. t o  nRme the v ~ r i m s  members of t h e i r  families,  
They mentioned. ~ r a n d a ~ r e n t s ,  aunts, uncles and cousins, 
The7 digcussed the various w ~ y s  i n  whlch they could. be polite 
t o  the r e l ~ t l v e s  t h ~ t  c m e  t o  t h e i r  homes. The t e l e c a s t  
 bout re l a t ed   adult^ was viewed. After the  t e l ecas t  the  
children f i r s t  to ld  the v~l r ious  a c t i v i t i e s  they enJoped w i t h  
t h e i r  u m n d ~ ~ r e n t s .  They reviewed the W R ~ S  i n  which they 
could be p o l i t e  and helaf'ul t m r d  t h e i r  q r~ndaaren t s ,  ?hey 
nlno di~cuoned t h e i r  respons ib i l l t l es  toward t h e l r  older  
r e l ~ t l v e q  who v i s i t e d  i n  t h e i r  homes. 
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3, J966. To fu r the r  dwelop  the  concepts 
concerning the  chi ld ' s  re la t ionsh ip  t o  h i s  grandparents, t h e  
ch i ld ren  discussed the  things they enjoyed d.olnq with t h e i r  
grandparents. The book, & Grandfather a 2,  was  read t o  
t h e  c l a s s ,  @-nd when t h i s  w a s  com~le ted  each ch i ld  drew a 
p i c t u r e  of himself doing something he enjoyed wlth one of' 
h i s  grandparents. When the  p ic tures  were completed the  
ch i ld ren  were asked t o  l i s t  t h e i r  r e s p o n s i b i l i t i e s  when 
going somewhere with R grandparent. These were the  
r e s p o n s i b i l i t i e s  l i s t e d :  
1. Be courteous and helpful .  
2. Don't expect grandparents t o  buy everything 
you want. 
3. Mind your g r a n d ~ a r e n t s  when you a r e  wlth 
then!. 
4. Remember t o  t h ~ n k  them f o r  hnvinq a good time. 
Febmarrr 25, 1966. h r i n u  the  l a n ~ a g e  Deriod each 
ohlld t o l d   bout one r e l a t i v e  he had Kone t o  v i s i t  and. the  
kinds of t h ins s  he had done w i t h  r e l a t i v e s  whlle v i s i t i n a  
t h i n  r e l ~ t l v e .  Each ch i ld  t o l d  somethinn he had done w i t h  
r e l ~ t i v e s  while v i s i t i n n  on a farm, a t  a lake ,  o r  i n  R city. 
After  t h e  discussion t h e  children l i s t e d  t h e i r  resnons lb l l i -  
t i e s  RS R m e s t  i n  someonef s home. m.ese were the  
r e ~ ~ ~ n ~ i b l l i t l e ~  mentioned; 
1. Be v a v  c ~ r e f u l  with others '  ~ r o ~ e r t y .  
2. Do your share of the  work while v i s i t l n q .  
3. Follow the  r u l e s  s e t  up by your r e l a t i v e s  
i n  t h e i r  home and when you go somewhere 
wi th  them. 
4. Be p o l i t e  and courteous. 
5. Remember t o  thank them f o r  a n ice  v i s i t .  
Februam 28, 1.966. Previous t o  the  t e l e c a s t  t h e  
ch i ld ren  were asked t o  name the  a c t i v i t i e s  they enjoyed with 
t h e i r  neighbors. The t e l e c a s t  on neighbor re la t ionsh ips  w a s  
viewed. Af te r  the  t e l e c a s t  the  chi ldren discussed t h e i r  
r e s p o n s i b i l i t i e s  as a guest i n  t h e i r  neighbors' homes, and 
t h e i r  treatment of the  property of a neighbo*. 
March A, 1966. A l i s t  w a s  made of the  var ious  people 
who came t o  t he  school t o  helb  boys and. g i r l s .  These 
workers were l i s t e d .  
1. h s t o d i t m .  
2. !hrse. 
3. C ~ f e t e r i ~  workers. 
ha MU'A l ad ies .  
5 .  Librar ian  and libmry ~ i d e s .  
6 .  Speech t h e m p i s t .  
The chi ldren knew t h a t  most of these  ~ e o ~ l e  were m i d  
t o  do R oe r tn in  job ~t the  sohool, but t h e i r  mrdose  in 
oomin~  WRR t o  help  boys find n i r l s .  ' h e  ~ t t e m ~ t  w ~ s  m d e  t o  
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e s t a b l i s h  t h e  concept t h a t  people want t o  help  o ther  people. 
The var ious  jobs of each worker were discussed, and the  
ch i ld ren  told. how each person helped them. In discussing 
t h e  l a d i e s  from the  AAUW and. the  l i b r a r y  a ides ,  t he  chi ldren 
learned t h a t  these  l ad i e s  were not  paid t o  come, bu t  came 
only because they were in te res ted  i n  helping boys and g i r l s  
l ea rn .  
March 2, 2966. The children were asked t o  name some 
of t h e i r  a d u l t   friend.^, and name some a c t i v i t i e s  t h a t  they 
enjoyed wi th  them. This w a s  done t o  help  t he  ch i ld ren  
understand t h a t  many adu l t s  a r e  t h e i r  f r i ends .  They were 
then asked whether they thought they should be f r i e n d s  with 
a d u l t s  whom they did no t  how. After  t h e  discussion,  the  
telecast on t h e  ch i ld ' s  re la t ionsh ip  t o  ad.ults and s t ranuers  
w a s  viewed. After  the  children discussed ways i n  which the? 
could be he lbfu l  t o  s t raneers ,  they a l s o  discussed reasons 
why they should not  ~ c c e p t  ~ i f t s  from s t ranners  o r  PO with a 
s t m n q e r ,  The Blue S t a r  Erne ~ l a n  which is now eoinn i n t o  
a f f e c t  uRa dlscusseU a s  a ~ l ~ c e  where a ch i ld  could. pe t  h e l ~  
on h i e  WRY t o  and from school. 
Mnrch 2, w. A review of the  bas ic  concents i n  t h e  
u n i t  'BC~RIO Net.d,sw w a s  nresented t o  the  chi ldren,  u s l n s  some 
of t h e  v1,suel  aid.^ t h ~ t  had been used i n  each un i t .  
March 2, 1 ~ 6 6 .  A teacher-m~de t e s t  over t h e  areas of 
-
food, a lo th ina ,  ohel tor  nncl. humnn r e l n t l o n s h i ~ s  wns 
~ d m l n l ~ t e r e d  t o the  students.  
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111. EVALUATION O F  THE U N I T  
In order t o  measure the  success of the  te lev is ion  
programs and classroom a c t i v i t i e s  i n  building s o c i a l  concepts, 
an o r a l  interview was given t o  each pupil about a week before 
the  u n i t  on bas ic  needs began. The same interview w a s  given 
immediately following the  u n i t  of study, and an attempt w a s  
made t o  measure the amount of growth i n  the  building of these 
s o c i a l  conoepts. The interview w a s  designed t o  cover only the  
major s o c i a l  concepts under study. The following t a b l e  
ind.icates the  number of children giving the  desired answer. 
The f i r s t  column shows the  number of children giving t h i s  
answer previous t o  the study of the  u n i t  on bas ic  needs, and 
the  second column shows the number of children givinq the  
d . e ~ i r e d  nnswer a f t e r  the u n i t  had been studied. 
GROYTH OF S O C I A L  CO?TCEPTS AS INDICATED BY 
O M  IY!T!E9VIZ'64, T 3 n D  GRAD3 S T J D S r \ T S ,  
VASH Em3XA3Y SCHOOL, 3ES I<OF= ,  ICMA 
J a n u ~ r y ,  I prck, 
QUEST ION 1056 1066 
FooA 
I. Why do ~ l l  ~ e o n l e  need food? 
erowth 
t o  l i v e  
2. Where do we uet  our food? 
qtora 
fFinns 
RII over U.S. 
o ther  oountries 
Jaquary , ifarch, Question 1966 1966 
3 .  Row do w e  keep food f r e sh  and 
c lean? 
packag in!? 1 
canning 19 1 1 2  f reez ing  23 19 
washing 3 8 
4. How does our food ge t  t o  
grocery s to res?  
t r a i n  
t ruck  
c a r  
5 .  How does food ge t  from t h e  s t o r e  
t o  our homes? 
paren ts  26 
ch i ld ren  3 
de l ivery  1 
Clot- 
1. ?;hat mate r ia l s  a r e  used i n  
c lo th inq?  
co t ton  
wool 
s i l k  
l e ~ t h e r  
m m - l n s d e  f ibe rs  
2. \%ere do we aet these mater ia ls?  
b l ~ n t  0 
sheen 12  
vom 0 
F~~LITR~S 6 
3. *ere do we ~ e t  our clothinn? 
s t o r e  26 
fnctory  1 
p l ~ n t s  nnd ~ n l r n ~ l s  2 
f ~ m s  0 
4. How floes cloth in^ ~ e t  t o  the  s to re s?  
tr~in 2 
~ i r ~ l ~ n e  0 
truck 2 1  
5 .  l f iy  do we bug d i f f e r en t  t p ~ e s  
of cloth in^? 
WeAth~r 
t n s t a  
t o  keep a l e ~ n  

3. What can you do t o  ge t  along 
b e t t e r  with your family a t  
home? 
share 
follow d i rec t ions  
accept r e spons ib i l i t i e s  
4. How can you be a good neighbor? 
be he lp fu l  7 11 
respect  property 1 6 
5. should you be f r i ends  with 





6. Should you be f r i ends  w i t h  
s t rangers?  
Yes 
no 
In ~ e n e m l ,  the  r e s u l t s  of t he  interview seem t o  
Ind ica te  t h a t  t he re  was growth i n  the  building of s o c i a l  
c o n o e p t ~ .  For exam~le ,  i n  the  f i r s t  interview only one 
oh l ld  mentioned p a c k a ~ l n a  a s  a  method of food g reservation, 
whereas In  t he  second interview nineteen chi ldren mentioned 
t h i s  mathod of food  reservation. h the  f i r s t  interview, 
only one oh i ld  knew t h a t  cloth in^ Is made In  a clothinu 
f a o t o m ,  and i n  t he  second interview, twenty ohildren knew 
t h a t    lo thin^ i s  mnde i n  R f ~ c t o v .  
h o t h e r  indiaat ion of prowth WRS t he  readiness of t he  
ch i ld ren  t o  Rnmer the  questions asked by t h e  interviewer. 
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In the  first intell.rriew most of the children were ra ther  
re luc tan t  t o  answer the questions. I?I the second i n t e r v i m  
many of the children were more ready with an ~ m m e r ;  they 
seemed more confident i n  themselves, more sure of t h e i r  
answers. They a lso  offered more answers than they had i n  
the first interview, and gave more detailed Information 
about the  questions asked.. 
In studying the interview, it w i l l  be noted t h a t  i n  
some cases fewer children gave a desired answer the second 
time interviewed, Most of t h i s  difference can be a t t r ibu ted  
t o  the  f a c t  t h a t  i n  most cases the children tended t o  give a 
s ingle  answer t o  a question, and. stopped w i t h  t h a t  answer. 
After  one answer most of the children seemed t o  f e e l  t h a t  
they had answered the question, and were somewhat re luctaqt  
t o  give more answers. This  difference Is a l so  due t o  the 
wep i n  which each topic was studied i n  the classroom, f o r  
e x a m ~ l a ,  i n  the  f l r s t  interview twenty-three chilclren 
mentioned freezinc as a method of food. dreservation, but 
only nineteen children mentioned t h i s  method i n  the second 
interview, In the classroom more at tent ion had been niven 
t o  b a 0 k ~ ~ i n f f  and cannina a s  preservation methorls. These 
method~l were a l s o  the onea the children had seen In the films 
about food. 
The seation on hum~n relat ionships #as the most 
d i f f i o u l t  t o  e v ~ l u ~ t e ,  but most of the ohilflren seemed to 
have more of a var ie ty  of Rnswers t o  the questions i n  the 
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second interview. They seemed t o  have more def in i te  Ideas 
about t h e i r  own ~ e s ~ o n s l b l l i t i e s  and the respons lb l l l t l es  of 
others ,  however, these ideas were expressed In many di f ferent  
ways . 
In the  section concerning relat ionships with strangers,  
more of the  children f e l t  they should be f r iends with 
strangers i n  the second intemrlew than In the f i r s t .  The 
confusion may have been due t o  the f a c t  tha t  the  children 
d l4  not dist inguish between the w0rrl.s wfriendlym and %elp- 
f'ul.' It w a s ,  however, noted tha t  the  a t t i tude  toward 




h o t h e r  device used. by the classroom teacher t o  
measure the growth of the social  concevts was a writ ten 
objeative t e s t  over the un i t  on basic needs. The t e s t  was 
limited t o  fourteen questions i n  order to  hold the a t ten t ion  
of the  ohlldren. The teacher read each question t o  the 
c l a s s ,  and each chi ld  answered the question on h i s  own pRDer 
by o i r c l i n ~  e i the r  yes o r  no. The t e s t  was kept verp simple 
b e a ~ u ~ e  of the low readins level ,  and short  a t tent ion s m n  
of mnng of the children i n  the proub. 
The followins t ab l e  indicates  the  number of chi ldren 
who answered each question incorrect ly.  
TABLE I1 
GROWTH OF SOCIAL CONCEPT3 AS INDICATED BY THE OBJECTIVE 
TEST, THIRD GRADE STUDENTS, NASH ELFMENTARY 
SCHOOL, DES MOINES , IOWA 
Question lqmber of Ckli  Id-ren 
Answering 
h c o r r e c t l y  
Food 
1. a l l  p e o ~ l e  need food? 0 
2. Is a l l  of our food grown i n  Iowa? 0 
3. Packages and f reezing keep our food 
f r e sh  and clean. 0 
4. k c k s  and t r a i n s  take food t o  s tores.  1 
Clothing 
1. A 1 1  c lo thes  a r e  made of cotton. 
2. Host of our clothing i s  made i n  
f ac to r i e s .  
3 .  we buy d i f f e r en t  types of c lo thes  
f o r  d i f f e r e n t  types of weather. 
4. h l y  a i rp lanes  take c lothes  t o  
s tores .  
She l t e r  
1. k all beople need she l t e r ?  
2. h all p e o ~ l e  bui ld  t h e i r  own homes? 
3. Homes Rre d i f f e r en t  because of the  
bu i ld ln r  mater ia ls  the  p e o ~ l e  have. 
4. C m  you help  your f a m i l y  by doinq 
your share  of the  work at home? 
5 .  Should you play i n  your neiphbort s 
y ~ r r i  without askinp; him f i rs t?  
6. Should. you be f r i ends  with s t r a n ~ e r s ?  
The r e m l t e  of the  t e a t  seem t o  i n d i c ~ t e  t h a t  some 
l e ~ r n i n a  of t h e  sooia l  ooncedts presented h ~ d  taken n l ~ c e .  
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Most of the children did very well on the t e s t .  Of the  
twenty-six children taking the t e s t ,  eighteen received 
perfect  scores. The most questions missed by a chi ld  was 
f i v e ,  and t h i s  chi ld  had. been absent f o r  nearly a l l  of the 
teaching uni t .  
The most frequently missed question was the one dealing 
with re la t ionships  with strangers, The desired answer w a s  
"No, we should not be fr iends with strangers. " This a t t i t u d e  
was s t ressed  i n  the te lecast .  However, t h i s  same t e l ecas t  
pointed out t h a t  the children could be helpful t o  strangers 
without being friends with them, o r  accepting g i f t s  from them. 
btxv children might have missed t h i s  question because they 
were thinking i n  terns  of being helpful  t o  strangers. 
Evaluation pf the Telecasts 
Teacher 's Evaluatj on. For each televised program i n  
the u n i t  m S u ~ ~ l y i n s  Ba ic Needs, the classroam teacher 
f i l l e d  out an evaluation sheet. Each te lecas t  was evaluated 
W the  alassroom teacher i n  terms of organization, correct  
knowledge of infonnation presented, variety of materials,  
qua l i ty  of materials  used, and the a t tent ion of the children 
viewinp; the teleoast .  
In g e n e r ~ l ,  the te levis ion lessons were qui te  well 
0 r ~ ~ n i ~ b d .  The infonnation  resented was factual ly  correct ,  
an4 presented t o  the ohildren on t h e i r  leve l  of understandl~n.  
The ~udio-v isunl  m ~ t e r i a l s  used by the television teaoher 
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were of good q u a l i t y ,  and q u i t e  a va r l e ty  of aud.10-visual 
ma te r i a l s  were used on t he  t e l eca s t s .  Some of t h e  audio- 
v i s u a l  ma te r i a l s  used by t h e  t e l ev i s ion  teacher  were f i lms,  
f l a t  p i c tu r e s ,  r e a l  ob jec t s ,  dramatizations,  and a puppet 
show. These mate r ia l s  were used Fn conjunction with l e c t u r e s  
by t h e  t e l e v i s i o n  teacher. 
It w a s  noted by t he  classroom teacher  t h a t  t he  f i l m s  
and t h e  puppet show presented on t h e  t e l e c a s t s  he ld  t he  
c h i l d r e n v s  a t t e n t i o n  t o  t h e  g r ea t e s t  extent.  Lecture by t he  
t e l e v i s i o n  teacher  seemed t o  i n t e r e s t  t he  ch i ld ren  t h e  
l e a s t .  
The sec t ion  deal ing with human re la t ionsh ips  i n  t h e  
s h e l t e r  u n i t  seemed t o  have the  l e a s t  appeal t o  t h e  s tudents  
as far  as viewing the  t e l e c a s t s  was concerned. This w a s  
p r o b ~ b l y  due t o  the  f a c t  t h a t  more l e c t u r e  w a s  done b~ t h e  
t e l e v i s i o n  teacher ,  and fewer v i sua l  a i d s  were used. nis 
u n i t  dirl no t  seem t o  be pa r t i cu l a r l y  we l l  adapted t o  
t e l e v i s i o n  usaqe, because the re  were few visual a i d s  a v s i l -  
fable f o r  use  on the  t e l ev i s ion  programs. 
Studentst Evaluation. After  each t e l e c a s t ,  t he  
ch i ld ren  were ~ s k e d  t o  e v a l u ~ t e  t h e  t e l e c a s t  In t e rn s  of 
t h e l r  i n t e r e s t .  When the  t e l e o a s t  w a s  over, t he  c l ~ s s r o o m  
teacher  asked each chi ld  who enJoged t he  t e l e c a s t  an3 
thousht  he l e ~ r n e d  somethine f ro7  it t o  r a i s e  h i s  harld. ' h e  
hands were then oounted by the  t e ~ c h e r .  Umfallp ~ 1 1  or
nenrly n l l  of the  ch i ld ren  r ~ i s e d  t h e i r  hmds. Rowever, 
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i n  the u n i t  dealing with human relationships, more of the 
child.ren seemed- t o  f e e l  that  the te lecast  w a s  not qui te  as 
in te res t ing  a s  some of the previous te lecasts  had been. In 
the u n i t s  on food-, clothing, and 'shelter there were usually 
only two o r  three chilfiren who did not ra i se  t h e i r  hands t o  
show t h a t  they thought the te lecast  w a s  interest ing.  In the 
human rela t ionshlps  part of the uni t ,  there were usually f ive  
o r  s i x  who did not ra ise  t h e i r  hands. This lack of in t e res t  
may have been due t o  the f a c t  tha t  fewer visual  materials 
were avai lable  f o r  use by the television teacher, and more 
l ec tu re  w a s  used. The lack of a t tent ion also may have been 
due t o  the nature of the concepts presented i n  the human 
rela t ionships  unit .  The concepts were l e s s  concrete than 
those presented i n  the previous par ts  of the unit .  
E ) V R ~ U R ~  Cl~ssroom Activi t ies  
Teacher's E v R ~ u A ~ ~ Q ~ .  The classroom teacher attempted 
t o  e v ~ l u a t e  the  a c t i v i t i e s  presented t o  the students in the 
u n i t  "Supalyinn Basic Needs," b-y uslng a checklist  t o  
e v ~ l u ~ t e  each ac t iv i ty .  The a c t i v i t i e s  were evaluated i n  
terms o f  ora~n lxa t lon ,  attentiveness of the children, the 
~suooess of the ~ c t i v i t y  i n  extendinp the social  c o n c e ~ t s  
~ resen ted .  in  the un i t ,  ~ n d  the w r i e t p  of materials used i n  
the RC t i v i  t y  . 
Mont of the nativities seemed t o  be well omnnized, 
in  thnt  t h i n ~ a  umnlly went smoothly In the c l~ssmom 
52 
situation. kterials were prepared. in advance, and plans 
were made for the carrying out of the activity. 
h attempt was made to use a variety of materials in 
the activities, and present varied types of activities. 
There were cutting and pasting activities, map work, drawing 
and art activities, reading activities, demonstrations, 
dramatizations, films, and filmstrips used to extend the 
social concepts presented in the television lessons. 
It was noted by the teacher that nearly all of the 
children said they liked the films, filmstrips, demonstrations, 
art activities, and most of the drawing activities. It was 
noted that the attention of the children was usually good 
during these types of activities. The attention of the 
students was poorest during the reading activities. This was 
true of the activities where the children were asked to read, 
or when the teacher read to the class. This lack of attention 
mag have been due to the fact that the reading materials 
available were difficult for many children in this group 
bec~ust of their low readin4 level. 
It seemed that the more visual activities such as 
films or colorful pictures were the ones which best caught 
tha fittention of the children. The activities in which the 
chilflren took an active part such as in making soug, weshine 
doll clothes, or dmmatlzations also seemed to capture the 
attention of the ahildren. 
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Students' After each ac t iv i ty  the 
students were asked if the ac t iv i ty  had. been interest ing t o  
them, and if they f e l t  they enjoyed the ac t iv i ty  a t  the same 
time. If the chi ld  l iked the ac t iv i ty  he w a s  t o  r a i se  h i s  
hand, and the classroom teacher counted the hands raised. 
Nearly e v e n  child l iked the films, f i lmst r ips ,  a r t  
a c t i v i t i e s ,  such as  making the igloo, collage, o r  drawing, 
and the  demonstrations of making soup and washing the d o l l  
clothes.  Most of the children raised t h e i r  hands when asked 
about these ac t iv i t i e s .  In some cases it was noted tha t  a  
ch i ld  would r a i s e  h i s  hand., and then put it down, p e r h a ~ s  
In order t o  a t t r a c t  the a t tent ion of the other children. 
The a c t i v i t i e s  l e a s t  l iked by the students were those 
concerned w i t h  reading. It was not uncommon f o r  one o r  two 
children t o  f e e l  that  they did not l i k e  the ac t iv i ty ,  but 
in  the  readins a c t i v i t i e s  seven o r  eight children expressed 
m unf~vorab le  a t t i tude.  This was t rue  of the a c t i v i t i e s  
where the  children were asked t o  read, o r  when the teacher 
read the  ~ o c i a l  studies materials t o  the class. Some of the 
bogs sa id  they did not l i k e  dress in^; the do l l  i n  various 
types of clothes beonuse they f e l t  t h i s  Was f o r  nirls= It 
was noted, however, t h ~ t  they did enjoy wash in^ the d o l l  
clothes. 
In ~ e n e r n l ,  the children did enjoy most of the 
n c t i v l t l e s  presented. They tended t o  favor the more 
physioally nctlve nc t iv i t ies .  U S U R ~ ~ T ,  t h e i r  a t t i t ude  
fnvorable tow~rd. the ~ 0 t i v i t y  bresWltefl* 
CHAPTER IV 
SUNNARY AND CONCLUSIONS 
I. SUMMARY 
In recent Years educational television ha,s taken an 
increasingly important role in the curriculum of the 
elementary school. Many of the elementary schools in the 
United States today use educational television in some way. 
&st authorities agree that the activities provided by the 
classroom teacher which extend the concepts presented in the 
telecast are very important. They feel that in order for 
the television lessons to be successful in building concepts 
the classroom teacher must provide activities within the 
cl~ssroom to help the children build these desired concepts. 
The purpose of this stud,, was to deternine the 
measure of success of televised social studies programs plus 
teacher enrichment activities as a means of teaching social 
concepts to third grade students. 
Televised social studies programs provided the basis 
for the unit nSupplging Basic Needs," vrbich was the unit of 
.study for seven weeks. The cl~ssroom teacher also provided 
~ctivities in the cl~ssroom to help the ohildren bec~me more 
f ~ m i l i ~ r  with the concepts presented in the telecasts, to 
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extend t h e  Concepts presented., and. t o  help the  chi ld  apply 
these concepts t o  h i s  every day living. 
To determine the extent of growth of the  soc ia l  con- 
cepts  an o r a l  interview w a s  given t o  each chi ld  before the  
u n i t  began, ~ n d  w a s  then given t o  each child again a f t e r  
study of t he  u n i t  was completed. A teacher-mad.e t e s t  over 
the  major concepts was a l so  used t o  determine the  extent of 
growth made i n  the  learning of the socia l  concepts. 
The stuqv was limited t o  one th i rd  grade classroom a t  
Nash Elementary School i n  Des Moines, Iowa. Forty minutes of 
each school day could be devoted t o  the  soc ia l  stud.ies 
a c t i v i t i e s .  
The classroom w a s  made up of twenty-seven third. grade 
children. Most of the children had grown up i n  a metropolitan 
area. The school i s  located. i n  a res ident ia l  an4 c m e r c i s r l  
R r e R  of the  c i ty .  The nelshborhood could probably be 
c l ~ s s i f l e d  RS lower-middle class.  
The l i t e r a t u r e  reviewed Ind-icated t h a t  te levis ion 
c l a s ses  had been sucaessful i n  other schools and other 
c u r r i c u l ~ r  Rreas. Authorities a l so  f e l t  t h a t  dudio-vlLcu~l 
a i d s  were helbf'ul i n  en~iblina children t o  build socia l  
c o n c e ~ t s .  In t h i s  stuav the  te levis ion classes and audio- 
v I L s u ~ 1  a i d s  were combined t o  h e l ~  the  children develop the 
d e ~ i r e d  s o c i ~ l  c o n c e ~ t s .  
A dnily record of the  n c t l v l t l e s   resented i n  
C o r r n l ~ t i o n  w i t h  t h e  t e l e o ~ s t s  wns keat by the  classrooln 
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teacher. A s  each te lecast  was viewed, a c t i v i t i e s  were 
presented by the classroom teacher t o  extend the concepts 
presented i n  the  telecasts.  
An evaluative record was kept by the classroom 
teacher of the  te lecas ts  and the classroom ac t iv i t i e s .  k t h  
the teacher and the children evaluated the te lecas ts  and 
a c t i v i t i e s .  
The o r a l  interview was given to  the c lass  both before 
and a f t e r  the  un i t ,  and the teacher-made t e s t  w a s  given t o  
the children a f t e r  completion of the unit.  
The r e s u l t s  of both the o r a l  interview and the teacher- 
made t e s t  seemed t o  indicate that  growth had taken place in 
the building of the desired social  concepts. 
The te levis ion programs were usually qui te  well 
oruanized, and usually nearly a l l  of the children found the 
te lecas t8  interest ing.  The classroom a c t i v i t i e s  were nsuallv 
enjoyed the children, and were da rned  and 0rp;anlzed i n  
advance the classroom teacher. 
11. CONCLUSIONS 
The followirqr conolusions were drawn UD a f t e r  
completion of the uni t  of s tutv ,  and a f t e r  the evaluation of 
the u n i t  had been studied. 
1. Television classes plus enrichment a c t i v i t i e s  can 
help ohlldren build social  oonoe~ts .  
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2. hdio-visual materials make a contribution to the 
learning of social concepts. 
3. In general, children enjoy educational television 
programs which are a regular  art of the 
curriculum. 
4. Children most enjoyed those programs which had action, 
and used a variety of audio-visual materials. 
5. Children most liked those activities to which they 
made a direct contribution, or in which they had 
an active part. 
6. Demonstrations and films held the attention of the 
children well, both on televised programs and in 
the classroom. 
7. Telecasts and activities which dealt with concrete 
materials and objects, rather than ideas or 
behaviors, met with better acceptance and were 
better remembered by the children. 
I11 REC OMITJ3l\TDAT IONS 
1. Te~oher-m~de enrlohment activities should be used 
with television classes which are part of the 
remlar curriculum. 
2. A variety of activities should be used with each 
teflching unit. 
3. Limit each activity to the development of one 
oonce~t. 
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4. Television programs should d.eal with activitles and 
objects which could not be easily d.one or obtained. 
by the classroom teacher. 
5. Telecasts should suggest activities which could be 
done by the class as a whole or by individ.uals 
within the class, 
6. A variety of audio-visual aids should. be used both 
in the televised. Drograms and In the classroom. 
7. Classroom activities should always be well organized 
in advance by the classroom teacher. 
IV. IMPLICATIONS FOR FUTURE STUDIES 
The field of educational television is relatively new. 
Many studies in this field are still incomplete, ant! many 
more studies are needed in order to fully realize and 
ev~lu~te the importmce of educational television in the 
present educational system. 
At present, educational television is receivlnq wide 
usare, but Its full potenti~l has ~robably not been rea,lized. 
Rese~rch is needed to help educ~tors obtain a clearer picture 
of the effectiveness of eduaational television. Educators 
need to know in which curricular areas educational television 
aan be most effeotively used. They need to know what types 
of proRrRms fire most effective in helpinp chiltlren build 
aonaepts. They need to m o w  the limitations of education~l 
television, and how to com~ens~te for these limit~tions. 
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Ed~~cators must help all teachers realize that the 
enrichment activities in the classroom are essential in 
helping the child gain a fuller realization of the concepts 
presented in the televised program. Without these activities, 
the telecasts would lose a great deal of their effectiveness. 
The responsibility for helping the child grasp the desired 
concepts rests upon the classroom teacher and the types of 
activities prepared by hh. Because these classroom 
activities are of such importance to the success of 
education~l television, educators need to lmow what types of 
activities are most enjoyed by the students, most interesting 
to them, and most effective in helping children build 
concepts. 
As the use of educational television is rapidly 
 rowi in^ in our country, the need for research In the area of 
education~l television is also ~rowinq. 
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FILMS USED IN THE TEACHING UNIT 
FOOD 
The Food Store 
David Goes t o  Market 
The Farmer 
CLOTHING 
George's New Su i t  
How Clothing i s  Made 
L e t t s  V i s i t  t he  Shopping Center 
SRELTER 
& i l d i n a  a House 
Let ' s  Build a House 
The Home Series - Filmstr ips  
Mother Cares f o r  the  Family 
Father  Works f o r  t he  Family 
Children Have a k m  &;v 




1. Why do a l l  people need food? 
growth 
energy 
t o  l i v e  
2. Where do we ge t  our food? 
s t o r e  
farms 
a l l  over U.S. 
other  countr ies  





4. How does our food ge t  t o  qrocery s to res?  
t r a i n  ca r  
t ruck f arns 
a i rp lane  wholesale house 




1. khnt mater ia ls  nre used i n  clothinp? 
Where do we a e t  these materials? 
ootton p l ~ n t  
woo1 sheep 
nylon m m - m ~ d e  
s i l k  worm 
len ther  ~ n i r n ~ l s  
2. Where do we ge t  our clothing? 
s t o r e  
make it 
factory  
p lan t s  and animals 
3 m  How does clothing get  t o  the s tores?  
t r a i n  
a i rp lane  
truck 
from fac to r i e s  
4. Why do we buy di f fe ren t  types of clothing? 
weather 
t a s t e  
s t y l e  





6 W h ~ t  does the  alerk i n  the s to re  do? 
heln  you f ind w h ~ t  you went 
h e l ~  f ind  correct  s ize ,  color ,  e tc .  
shovr you choices 
tnke monep 
A. Homes 
1. do we need she l te r?  
wnnnth 
w e ~ t h e r  
~ r o t e c t i o n  
2. Why are homes different? 
available materials 
taste 
what we can afford 
climate 
3. How do people get homes? 
build them 
have them built 
B. ban Relationships 








3. What can you do to get along better with  you^ 
fmlly st home? 
resnect ~robertp 
s h ~ r e  
follow directions 
~ c c e ~ t  res~onsibilities 
4. How can you be a good neighbor? 
be h e l ~ f u l  
r e s ~ e c t  property 
5. Should you be frlends with adults? Strangers? 
Whv or why not? 
TEllCHER-MADE TEST 
FOOD, CLOTHING AND SRELTER 
FOOD 
I. a l l  people need food? Yes 
2. Is a l l  of our food grown In Iowa? Yes 
3. Packages and f reezing keep our food 
fresh and. clean. Yes 
4. k c k s  and t r a i n s  take food t o  
s to res .  Yes 
CLOTHING 
1. &l clothes  are made of cotton. Yes 
2. Most of our clothing is made i n  
f ac to r i e s .  Yes 
3. we buy d-ifferent  types of clothes 
f o r  d i f f e r en t  types of weather. Yes 
4. Only a i r p l ~ n e s  take clothes  t o  
 store^. yes 
SEELTER 
1. n l l  ~ e o ~ l e  ne d she l t e r ?  yes 
2. % a l l  ~ e o p l e  build t h e i r  o m  homes? yes 
3 .   home^ a r e  d i f f e r en t  because of t he  
bu i ld in s  m a t e r i ~ l s  the people have. yes 
4, Cnn you help your f m i l y  by doina 
your s h ~ r e  of the work fit home? pes 
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5.  should you play in your neighbor's 
yard without askinq hlm first? Yes no 
6. Should you be friends with strangers? yes no 




1. Was the te lecas t  organized in  an 
orderly,  meaningful manner? 
2. Was the information presented, 
fac tua l ly  correct? 
3.  Dld the t e l ecas t  hold the a t tent ion 
of the children? 
4. Was there  suf f ic ien t  variety of 
m ~ t e r i a l s  used 
5 .  Which ~ c t i v i t l e s  held. the fittention 
of the children? 
6 .  Were the materials  used. of pood. 
qua l i ty?  - - 
7. 'dhnt nudio-visunl mnte r lds  were used? - - 
CHILDREN' S EVAUTAT I O N  
Rrl you think t h l s  te lecas t  wns in te res t ins?  - 
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EVALUATIOTJ OF CLASSROOM ACTIVITIES 
Activity 
- - - 
Date 
1. Did this activity gain the attention 
of the children? 
2. Was this activity meaningful? 
3. Did this activity extend the concepts 
presented in the telecasts? 
4. Were the activities well organized? 
5. Were a variety of materials used in 
the activities? 
lqas this ~ctivitp interesting to you? 
